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Basic steps in academic writing

Choose your topic

Narrow it down

Brainstorm

Obtain relevant information
Visit the library

Search online sources
Prepare an outline

Write first araft

Write second draft
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Revise (mechanical mistakes)

» Proofreading
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General structure of 5
aresearch article

Title Make them easy for indexing and
(O] Abstract searching! (informative, attractive,
Keywords efective)
\B Main text (IMRAD)
Introduction Joumal space is not unlimited,
Methods more importantly, your readar’s
Results ~ tima Is scarce.
And Make your article as concise as
Discussions possible.
Conclusion
Acknowledgement
Rederences RE
lementary Data H,,
Supplementary &St
For FREE R ch >>> <

Academic witng lisbyS. Ra 217

Academic witng lisbyS. Ra 217

» Basic steps in academic  writing

» Generd structure of aresearch paper
» Headings

» Characteristics of academic  writing
» Style in academic  writing

» In-text citations

this presentation at

» Writing references
wwwaltmrazicom

3/12/17

Reviewing iterature and

re(iaﬁi(ity cftﬁe sources

Journdl articles

Reference books

Theses / Dissertations
Newspaper/Magazine  articles
Internet sources

IRIS database
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|Heading
[ 3 | Indented, boldface, lowercase heading with a
|period.
4 | Inden d, boldface, lowercase headil
\with a period.

| 5 || Indented, italicized, lowercase heading with a period.

Headings

~ |Left-aligned, Boldface, Uppercase and Lowercase
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A Comparative Analysis of Testing Reading Techniques in EFL
Introduction
Testing Reading Techniques
Cloze tests.
Strength of cloze tests.
Sample strong cloze test
Weakness of cloze tests.
Sample weak cloze test
Multiple choice tests.
Strength of multiple choice tests.
Sample strong multiple choice test:
Weakness of multiple choice tests.
Sample weak multiple choice test.
Summary tests,
Strength of summary tests.
Sample strong summary tests.
Weakness of summary tests.
Sample weak summary tests.
Conclusion
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Characteristics of
academic writing

» Characteristics of formal writing:

» Characteristics of academic  writing:
» Referring to other sources to support the ideas by:

» paraphrasing,
» summoarizing,

» quofing.
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Other characteristics of
academic writing

Balanced we of passive forms
Use of objeciive language.

Precise vs. vague mearing

Avoiding confiaciion (e.g., don')
Avoid wsing slang, jargon, and clichés

vV vvy vy VvYyy

Use of abbreviafions acceplable:

» Explain ronstandard  abbreviafions for the first fime.

» Do rot add periods orspaces fe.g.. not ST.M. or ST M:shoud be
STM™)

» Use of formal subjects (e.g.. it, one, there).

> Effeclive wse of liking devices (e.g. however, therefore) markers
Academic witigaisBy§YraEeHy) and pronours  as markers.
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Basic characteristics of
formal writing

Use of impersona style.
Use of non-colloquial  English.
Benefits from passive voice.

No use of short forms.

v v.vYy VvV

Use of complex sentences in well-developed paragraphs.

» It should not become incomprehensible because of the
complex sentences.
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Focussing on the issue

» Avoid personal pronouns (‘I' and ‘we’).
» Keep your writing impersona to make it more convincing.

» A very recent movement tfowards the infegrafion of personal
pronouns discussed at the closing ceremony of Symposium on

Second language Wrifing 2016:
» Avuthors should be encouraged to use them.

> Be carefull If the editor or the reviewers are not aware this
change, you might be shoofing yourself in the foot!
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Common transition words

> Togive examples:
» for example, specifically, for instance, ths, fo illustate, namely
> To give additional information:
» also, futher, in addifion. moreover, and
> Toshow how things are related in space:
» above, below, here, there, opposite
» Toshow how things are related in fime:
> afer, before, meanwhile, in the past, later
> Toshow confast
> but however, inconfiast on the other hand. even so
> Tocompare:
» similaty, also, in the same way, likewise, in the same mammer
> Toshow resulfs:
> ihus, therefore, as aresut, corsequently, fo this end
> To summarize:
» insummary, hence, in conclsion finally, allin all
Academic withg sllsbyS. Ria 217




Avoid extremeness

» Words with exreme meanings might be irritating and they may
also cause bics.

» Sample (use of overwhelmingly successful)

Participants in the experimenta  group were overwhelmingly
successful.
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Use academic words

» Benefit from ‘academic corpus’ at

htip://www.wor dand phr as einfo/an aly ze Text.asp

» Benefit from ‘academic word suggesion machine’ at

htip://lan gtest.jo /awsum/
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Avoid ‘prove’

» In social sciences, it isalmost impossible fo do prove a theory by the
help of asingle study.

» Sample preferred senfence

The evidence suggests that femalelearners are superior to male
learners in terms of reading comprehension.

» In preferencefo

The evidence proves that female learners are superior o male
learnersin terms of reading comprehension.
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Unity and coherence

» Unity:
» Check whether your paper is on the topic.
» Coherence:
» Avoid foo many short, choppy senfences.
» Organizing your sentences in logical sequence.

» Link idecs.
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16
Appropriate paragraph length

» Aseries of long paragraophs:

» Can make prose dense and unpleasant toread.
» Brecak along paragraph at alogical place:

» Create new topic sentences tomake the shift clear.
» Paragraphs with two or three sentences:

» Seem disjointed or skimpy.

» Try combiningthem around the same main idea.
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In-text citations

» Cite other sources to persuade your readers by:

» quoting,
» paraphrasing, and

» summarizing.
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What isin-text citation?

» Inform your readers in the body of your text that
» you borrowed the idecs from othersources
» by mentioning:
» the surname of the author(s),
» date of publicatfion, and

» page number(s) if necessary.

Academic witng lisbyS. Ra 217

Blending other sources:
Quotations

» Quotations are exactly identical to the original material.

» Have strongreasons to quote.
» To cite an authority in the field.
» Change in the meaning in case of paraphrase.
» Always connect quotations with your discussion.
» Llimited use of quote: 10%
» E.g. For a 5000-word paper,
» Less than 500 drectly quoted words, in fotal.
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What isa style?

» The most common two academic writing styles
» APA (American Psychological Association) and
» MLA (Modern Language Association).

» Most of the publication in the field of ELT iswritten in fv\ Puiication |
APA style. - anua
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Samplequotation

» Original text from Alderson (2000, p. 25)

Moreover, what it means to be literate, how this literacy is valued,

used and displayed, will vary from culture to culture.
» The quofed text

According to Alderson (2000, p. 25), “what it means to be
literate, how this literacy is valued, used and displayed, will vary
from culture to culture”.
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Punctuation
in quotations

» Sample 1

Chastain (1988, p. 222) examines process and defines it as

“a system of operationsin the production of something™.
» Sample 2

Alderson (2000) deals with research in relation with
assessing reading and asks *how do we know what affects

the assessment of reading?” (p. 85).
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Emphasisin quotations

» Sample 1
Waldman (1958, p. 5) endeavours to answer the question of how to become
a more efficient reader and heindicates that " [t]heway toread both faster
and better isto read, read, read~faster and better” [emphcsis is original].

» Sample 2
Alderson (2000, p. 123) examines the role of anxiety on reading
comprehension and reveadls that “the anxiety created by many testing
settings willresult in adifferent performance than other conditions” [emphasis
added].

» Sample 3
Alderson (2000, p. 123) examines the role of anxiety on reading
comprehension and revedls that “the anxiety created by many testing
settings willresult in adifferent performance than other conditions” [italics
added].
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Violations of academic writing rules 2
in quotations

» In case of informal features in the quoted expression:
» Leave them as they are.

» As one of the first proponents of behaviourism, Watson
(1924) asks “Why don't we make what we can observe

the real field of psychology2” (p. 6).
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Changesin quotations

Carrell found that native ... readers used context and
fransparency to improve their comprehension. However,
these subjects, contrary to prediction, recalled the unfamiliar
... [text] better than they recalled ... [the familiar]. None of
the background knowledge factors influenced the high-
infermediate L2 readers. For the advanced group of L2
readers only the familiarity factor influenced reading
comprehension. They, like the L1 readers, recalled the
unfamiliar ... [text] better than the more familiar ... [one].
(Roller & Matambo, 1992, p. 130).
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Single/double quotation marks

» Use double quotation marks for quotations.

» Incase of the existence of quotation marks in the quoted

expression, use single quotation marks.

» Razi (2010, p. 43) refers to Carrell (1988) who “explains bottom as
the smallest units such os ‘letters and words’ and top as a larger

unit such cs ‘phrases and clauses'™.
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Block quotations

» long quotation (block quotation): constitutes of 40 or more

words.

Infroduce it with a full sentence.

v

» Do not place long quotations in quotation marks.

Indent dil lines from both sides.

v
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Block quotation sample

Shen (2005) investigated Chinese character leaming strategies
and the findings indicated that participants referred to .
metacognitive strategies much less than cognitive ones. Athauch it
seems to be a complicated phenomenon, Shen aims to clarify itf.
She explains that as there is not a linear corelation between
cognition and metacognition, they do not develop concurently.

One reason for this maybe that metacognition concerns
knowledge of one's own cognitive processes and does not ded
directly with processing incominginfarmation. Thus the .
development of self-awareness related to a particular cogniive
process ... might have to waituntil the learner has accumulaed
a critical number of cognitive strategies. (Shen, 2005, p. 62)

Besides, Shen (2005) indicates that encountering leaming
problems provides them chances to think about how they acquire
information; thus, possessing metacognitive knowledge does not
guarantee ifs usage through metacognitive strategies.
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» Restructure and reword the original material.

» Almost equal length, compared to theoriginal expression.
» Do notchange terms.
» Original fext from Alderson (2000,p. 25)

Moreover, what it means to be literate, how thisliteracy is valued,
used and displayed, willvary from culture toculture.

» The paraphrased fext
Alderson (2000) indicates that the meaning of being literate, its

appreciation, usage, and demonstration differsin relation with
culture.
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Similar to paraphrases.
» Summaries are much sharter than the original expressions.
» Original text from Alderson (2000, p. 25)

Moreover, whatit means to be literate, how this literacy is
valued, used and displayed, will vary from culture to culture.

» Summarized version
Alderson (2000) reveals that being literate differs in relation

with culture.
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Common phrases
to introducecitations

» In the words of Anderson (1999), successful readers have a

tendency to monitor their comprehension.

» According tfo Hare and Smith (1982), monitoring comprehension
and using remedial strategies appropriately  are characteristics  of

good readers.

» In Wallace’s (1992) view, weak readers do not enjoy reading as

they rarely pay attention fo the fext; therefore, they read little.
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To show your agreement

> The work of Handyside (2007) aims fo ivestigate the impactof metacogrifive fairing
on reading comprehers

> The work of Hcr\dys\dc 107) reveals fhe vifal effect oflanguage proficiency on reading
comprehers

> The work of Horvdyswde 2007) shows that language proficiency has an impacton
reading comprehers

> Tuning fo Hcmdvs\de (2007) one finds that language proficiency has an impacton
reading comprehers

» Reforence foHandyside [2007) reveals hat language proficiency has an impacton
reading comprehension,

> As Handyside 007 points out language proficiency has animpacton reading
compre n

> As Horvdysnde (2007) has indicated language proficiency has an impactonreading
comprehers

> Aangy by Homdyside £007) shows hat language proficiency has an impactonreading
comprehersion

> Hondyside (2007) has dravn afleriion o e fact ot language proficiency has an

mpacton reading comprehers
> Hcmdysnde (2007) argues that larguage proficiency has an impacton reading
mpre n

» Handyside (2007] poinis out hat language proficiency has an impacton reading
comprehers
Handyside (2007) makes clearihat language proficiency has an impacton reading

m%smmﬁwms R2 D17

3/12/17

Differences in meaning

» Reid (1998) claims that learners’ siategy choice is under the
impact of their learning siyles.

» PresentsReid's opinion which you disagree with.

» Reid (1998) indicates that learners’ sirategy choice is under the
impact of their learning slyles.

» Provides Reid's opinion which you agree with.

» Llearners’ skalegy choice is under the impact of their learning
styles (Reid, 1998).
» Indicates your opinion whichis supported by Reid.
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Common verbs
to present citations

» Familicrize yourself withcommonly used verbs to present citations.

> Alist isavailable at

» http//www.salimrazi.com/userfiles/A dvan ce d_Readin g_and_Writing
_Skills_Rczi_2011 .pdf

» Consider the specific meaning that each verb carries.
» Avoid ‘Say” It makesyour paper informal.

» Use ‘Clam' with caution: It shows your disagreement.
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Not to show your opinion

According fo Handyside (2007) language proficiency hasanimpactonreading comprehersion.
Itis the view of Handyside (2007) thatlanguage proficiency has animpactonreadig
comprehersion

The opinionofHandyside (2007)is thatlanguage proficiency has animpactonreading
comprehersion

Inan ariicle by Handyside (2007), itis clearihatianguage proficiency has animpactonreading
comprehersion

Researchby Handyside (2007) sugges's fhatlanguage proficiency has animpcctonreading
comprehersion

Handyside (2007) has expressed a sinilar view.

Handyside (2007)reporis thatlanguage proficiency has animpactonreadig comprehersion.
Handyside (2007) rotes that language proficiency has animpact onreading comprehersion
Handyside (2007) states hatlanguage proficiency has animpactonreadng comprehersion
Handyside (2007) observes thatlanguage proficiency has animpactonreadng compreherson
Handyside (2007) concludes thatlanguage proficiency has animpactonreadig conmprehensen
Handyside (2007) argues thatlanguage proficiency has animpactonreadng comprehersion.
Handyside (2007) found outihat language proficiency has animpactonreading campreherson
Handyside [2007Jd\5covered thatlanguage proficiency has animpact onreading

comprehe:
Acadomc wnthg 4lsbys. ma D17




To show your objection

» Handyside (2007) claims that language proficiency has an

impact on reading comprehension.

» The work of Handyside (2007) asserts that language proficiency

has an impact on reading comprehension.

» Handyside (2007) feels that language proficiency has an impact

on reading comprehension.
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Sampl es of
integral reporting

» Oxford (2001) indicates that social strategies not only foster

learning but dlso relieve learners to redlize the new culture.

» Social strategies not only foster learning but dlso relieve learners
to redlize the new culture is indicated by Oxford (2001).

Academic withg «lisbyS. Ra 217
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Condudingremarks

» The evidence seems fo indicate that language proficiency has an impacton reading
comprehersion

» Therefore, itshoud be recognised that language proficiency has an impacton reading
comprehersion

» The indication is fherefore hat language proficiency has an impacton reading

comprehersion

It is clear herefore that language proficiency has an impacton reading comprehension

v

Thus, it coud be concluded that language proficiency has animpacton reading
comprehersion.

v

» The evidence seems fo be stong that language proficiency has animpacton reading
comprehersion.

» Onthis basis, itmay be iffered that language proficiency has an impacton reading
comprehersion.

» Given fhis evidence, it canbe seenthat language proficiency has an impacton reading
comprehersion.
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Sampl es of
on-integral reporting

» Social strategies not only foster learning but dlso relieve learners to
redlize the new culture (Oxford, 2001).

> Although reading strategies have long been studied, regrettably
reading researchers have not yet agreed on its definition as the
term has been utilized either in L1 or FL settings (Cohen, 1998); and
despite the abundance of research studies, there has been a lack
of consensus on a clear categorization of reading strategies
among methodologists.
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Presenting quotations

v

Rubin (1975, p. 43) regards languoge learning sfrafegies as “techniques or
devices which a learner may use to acquire knowledge".

» According to Rubin (1975), language learning strategies are “techniques or
devices which alearner may use to acquire knowledge” (p. 43).

» According to Rubin, language learning strategies are “techniques or
devices which a learner may use tfo acquire knowledge" (1975, p. 43).

» Llanguage learning strategies are regarded os “techniques or devices
which a learner may use to acquire knowledge” (Rubin, 1975, p. 43).
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The original passage
from Hedge (2000, p. 194)

A concern that studentsshould exploit their knowledge of
language effectively implies anumber of points for the
methodology of thereading class. First, encouraging extensive
reading may help some students to build a knowledge of
vocabulary and an awareness of the featuresof wiitten texts.
Second, texts need to be chosen andtasks designed o provide
support for what the leamer already knows. Third, there might be
value in regular use of analytical activities which draw students’
attention explicitly fo somelinguistic features of fexts. And finally,
when students deal with a particular reading text in class, the
teacher will need to prepare them for any specific language
difficulties they might encounter init.
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43

A legitimate paraphrase

Hedge (2000) deals with a procedure ofreading classes
constituting of four steps. Firstly, she recommends extersive
reading fo gain lexical knowledge and familiarize themselves wih
the elements of witten materials. Secondly, readers are
expected to be reminded their previous knowledge by the help
of texts and tasks. Thirdly, the employment of analytical activities
systematically may highlight the specification of linguistic
elements. Fourthly, feachers are expected to assist readers to
overcome any possible language problems related with the text.

Academic witng lisbyS. Ra 217

An acceptablesummary

» Hedge (2000) dedls with a four-step procedure in reading

classes such as encouraging readers to read extensively,
selecting the text and activities in relation with their previous
knowledge, employing andlytical activities systematically, and
providing teachers' cssistance with possible language problems
related with the text.
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Avoiding plagiarism

» Acknowledge the origind source of information whenever you use
» any information which is nof common knowledge,
» an idea or opinion which does not belong to you,
» specific words and phrases,

» statistical information from a scientific study such as facts and
figures, and

v

quotations, paraphrases, and summaries from other sources.
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A legitimate paraphrasewith an™
integration of a quotation

Hedge (2000) deals with a procedure of reading classes
constituting of four steps. Firstly, she indicates that
“encouraging extensive reading may help some students to
build a knowledge of vocabulary and an awareness of the
features of written texts” (p. 194). Secondly, readers are
expected to be reminded their previous knowledge by the
help of texts and tasks. Thirdly, the employment of analytfical
activities systematically may highlight the specification of
linguistic elements. Fourthly, teachers are expected to assist
readers to overcome any possible language problems related
with the fext.
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A plagiarized version

According to Hedge (2000), a concern thatstudentsshould
exploit their knowledge of language effectively implies a number
of points for the methodology of the reading class. To Hedge, first
encouraging exfersive reading may help some students fo build a
knowledge of vocabularyand an awareness of the features of
written texts. Second she indicates that texts need to be chosen
and tasks designed to provide support for what the learner
already knows. Third, Hedge maintains that there might be value
in regular use of analytical activities which draw students’
attention explicitly to some linguistic features of texts. Finally she
reveals that when students dealwith a parficuar reading textin
class, the teacher will needto prepare them for any specific
language difficulties they mightencounteriniit.
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Fied-specific

common knowledge

» General common knowledge:

» Known by anyone in the society.
» Feld-specific common knowledge:

» Known within a specific field of people.
» No need for citatfion:

» Llearning a foreign language requires practising four besic skills
of reading, writing, speaking, and listening.
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Avoid 49
non-academic expresson

» According to the results of a research study,
female learners are more successfulthan male
leamers in terms of reading comprehension in a

foreign language.

» Which research study?
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Repetitivecitations

Since the emergence oflanguage leaming stategies by the 1970s, there has
been considerable amount of research on their inferaction with language leam
process. Due fo alarge number ofstalegies which are readily available for leamers
researchers have long been aiming fo classify hem. Alihough researchers aim fo
provide reliable basis for their various classificafions, there has not been a corsersus
onthe classificafion of LLSs. However, Oxord’s (1990) efforls deserve appreciafion
since she consistertly aims fo_quesfion their classificafion in her very famous Stategy
inverfory  for Language Leaming. Therefore, the classificafion oflanguage  learming
stalegies in ihis study will be based on Oxford’s

The two widelyaccepied categorizafions of leaming stategics dote backto the
early 190s prominent publicafions belong fo Odord (19%0) and OM and
Chamot (1990). Language leaming liferaiue presents a variely olm«erem stategies
which are mainly used for literacy. O'Malley and Chamot listleaming stategies in
frree categories: metacognifive, cogrifive and social/affecfive. On the other hand,
ord’s six fypes of leaming stategies are broadly categorized in two groups: one
dealing with direct, ard 1. offer dealing wih indirect apes. IHls possibia 1o lat
Oxford’s classificafion with Rubin's (1981) studies since Rubin previowsly discriminates
stategies that contibule directly fo leaming from fhe ones that confibute indirectly
fo leaming. Oxford lisls memory, cognifive, and compensation stategies in the direct
group: and mefacognifive, affeciive, and socialstategies in the indirect group. She
indicates that there is an inferaction between direct and indirect stategies; therefore
leamers may need fo refer to their direct stategies in order fo use an indirect
SAG IR withg KlisbyS. Ra 217

Where to place 50
parenthetical citations?

» Sampile 1: idea-bcwed

Schemata are accepted asinterlocking mental structures
representing readers’ knowledge (Alderson, 2000; Anderson &
Pearson, 1988; Brown, 2001; Cook, 1997; Harmer, 2001; Perkins,
1983; Zaher, 1987) of ordinary events (Nassaji, 2002).

» Sampis 2 Researcher-beused
Nassaji (2002) discusses one of the unexpected findings of
schema-based studies that would account for workingmemay.
» Sampis & Chronobgy-becwed

In 1932, Bartlett introduced schematheary.
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Authors
with the same surname

N. J. Anderson (2005)indicates that although strategies can be identified
individudlly, they are not utilized inisolation and he resembles using a single
strategy on itsown to playing an instrument. He explains that an orchestra
consists of a variety of instruments which results in beautiful music; therefore,
he stresses the virtue of regarding strategies inrelation toeach other. Thus,
learning strategies are fransferable from L1 to FL seftings (Block, 1984).
However, to make use of transfer skills, learners need to be aware of their
own learning process; therefore, learning strategies can be transferredto
new tasks when they are once learned (Chamot & O'Malley, 1987).Unless
exposed to a specific training programme, learners do not have an
intention of automatically using a wide variety of learning strategies
(Bialystok, 1981).Strategies are believed tobe transferredto similar tasks

when learners match patterns between the previous and the new tasks (J. R.

Anderson, 2000).
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Severd sources
by the same author

Language is a device which enables people fo communicate
through interaction; therefore, leaning a language should
involve this interaction. Accordingto Oxford (2001), social
strategies provide learners with the means to interact with other
people through improving their understanding and enhancing
language production. Asking questions to get verification, asking
for clarification of aconfusing point, asking forhelpin doing a
language task, taking with a native-speaking conversation
partner, and exploing cultural and social norms can be
examples of such strategies (Oxford 2003). It shoud be noted
that social strategies not only foster learning but also relieve
learners to realize the new culture (Oxford, 2001).

Academic withg «lisbyS. Ra 217

54

Cite more than one source

by the same author in the same year

Memory, dso cdled memory-related (Oxford, 2001a) and mnemonic
(Oxford, 2001b), strategies which cssist learners tocreate linkages
between existing and new information are known to have been in use
for a very long time. However, they do not guarantee deep
understanding of theinformation (Oxford, 2001a). In should be kept in
mind that theremay not be a positive relation between memory
strategies and L2 proficiency (Oxford, 2003).Itis important to
differentiate ‘cognitive’ strategies from ‘memory’ strafegies. Although
cognitive strategies relate existing and new information at a deep
level, memory strategies provide this relation only ina simple and
superficial way (Oxford, 2001b).
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Citea sourcewith two authors

Tudor (1996) calls attention to the relationship between metacognitive
strategies and organisation of the learning process. According to Williams
and Burden (1999). metacognitive strategies encourage learners to observe
their environment rather than focusing their attention on learning. Williams
and Burden maintain that readers need tobe aware of what they are doing
and also which strategies they are using. In this respect, it is also crucial to
manage the strategies appropriately for different tasks. Aslearners are aware
of their ownlearning process, they know about their knowing, a different level
cdlled metacognition.

Williams and Burden (1999) conclude that providingmefacognitive
awareness is crucial for effectivelearningand indicate the difference
between strategies which dllow direct and indirect contribution to learning. If
learners memorize new vocabulary or guess a meaning of unknown
vocabulary, these then could be considered cs direct contribution to the
learning of the TLwhich takes place at a cognitive level. However, if they
have intentions to chat with foreigners on the Internet or wander
enthusicstically around to confact and socidlize with tourists these then could

be exemplified as indirect strategies.
Academic witng sllsbyS. Ra 217

Sample use of ‘and’and ¥’
ampersand (&)

The subsequent definitions seem to counterfeit the

previous ones. For example, Chamot and El-Dinary (1999, p.
319) describe learning strategies “as mental procedures
that assist learning and that occasionally can be
accompanied by overt activities” which is quite similar to
O’Malley and Chamot’s (1990) archetypal illustration. In the
recent decade, definitions on learning strategies regard it
as either cognitive or emotional behaviour (Dérnyei &
Skehan, 2003).
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Cite asource
with sx or more authors

Examiningthe characteristics of successfullearners and comparing their
way of using strategies with unsuccessful ones has underpinned research
studies toinstruct learning strategies and the findings of such studies indicate
progress in learning by the help of appropriate use of strategies (Chamot &
Rubin,1994;Cohen, 1998;Wenden, 1991).Strategy trainingis defined as an

“intervention which focuses on the strategies to be regularly adopted and
used by language learners o develop their prof\oency toimprove particular
task performance, or both” (Hassan et al,, 2005,p. 1).

Hassan et al. (2005) document anumber of 567 research studies related
with strategies dating back to 1960, andthey indicate the evidence of the
effectiveness of LLS fraining; however, they question whether such an impact
is long lasting or not.The teachability of reading strategies have longbeen in
interest of researchers who have conflictingideas about how toteach them,
either teaching asingle strategy or multiple strategies at atime. Although the
teachability of communication strategies is attributed to be suspicious
(Doérnyei, 1995;Doérnyei & Scott, 1997), literature on reading strategies
demolishes such suspicion for readingstrategies as the teachability of reading

sirategﬂes is un%ueshonab\e (Garner, 1987).
Academic Withg klsbyS. Ba 217
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Different sources
written by two authors

Chamot and O'Malley (1987) list selective attention, self-monitoring, and
self-evaluation as metacognitive strategies. Linguistic markersindicate the
type information which will be presented subsequently. Chamot and
O'Malley (1986, p. 11) give examples of such markers.For example,
encountering a marker “The most important thing to remember ..."
indicates that the main idea is going to be presented. Although self-
monitoring is not associated with the skill of reading by Chamot and
O'Malley (1987), itisemployed dlso by readers tocheck whether they
comprehend the text they are reading or not. In addition, self-evauation
assists learning by helping students decide how well they have
accomplished a learning task and whether they need to relearn or review

any aspects of it.
Academic withg slisbyS. Ria D17

Cite asource
with 3, 4,0r 5au

Levine, Oded, and Stalman (1985)indicate that good readers
identify the markersinthe text which assist them tomake predictions
about the text. To Levine et al., readers make use of exemplification
markers, the specific markersof comparison and contrast, and the
markers of cause and effect. Predicting may involve a number of
different versionssuch as predicting the title ofter reading thetext,
predicting the forthcoming information in the second paragraph after
reading the first one, predicting general reaction for an incident aofter
reading it, and adding to the end of a story by predicting (Carter, 1986).

Readers constitute expectations as they read thetext. Itis possible to
predict words from the context, content of a sentence by thehelp of
syntactic clues, and content of an article by the help of title and
minimum omount of sentences (Levine et al, 1985).Bartram and Parry
(1989) consider guessing difficult words, predvcﬂng skimming, scanning.
and looking for detailed information as important strategies for readers.
Grabe (1997) concludes withreference research on strategy training
that “summarizing, semantic mapping, predicting, forming questions
from headings and sub-headings, and using adiunct questions” (p. 6)
have an impact on the improvement readers’ awareness of text

AT WIEg llsbyS. Ra D17

Sources with two or more €0
six-author groups with same first surnam

Another example of multiple-strategy instruction

programme is Concept-Oriented Reading Insfruction
(CORI), in which cognifive strategies are woven fogether
with mofivating activities such as daily life interactions and
peer collaboration (Guthrie, Van Meter, et al., 1998).
Guthrie, Anderson, et al. (1999) revealed that CORI
assisted readers to improve their reading comprehension.

Academic witng klisbyS. Ra 217

10



61

A sourcewith noauthor

» If there is no author; you can refer to the first few words in the title.
> Sample clilion fo asowce wih mo avlkor

Being able to monitor learning strategies can contribute to their
learning through metacognitive approaches  (“National Research

Council”, 2000).

Academic witng lisbyS. Ra 217

Multiple sourcesin onereference 03
by the sameauthor

Through compensation strategies learners can participate
both in receptive and productive skills even if they have
insufficient target language knowledge. When such strategies
are used for the productive skills of listening and writing, they
are labelled as compensatory strategies. They are also
considered fo be forms of communication strategies and not
regarded as language learning strategies (Cohen, 1998);
therefore, they are used not to learn a language but to ue it
However, Oxford (2001, 2003) considers that any
compensation strategy assists learners.
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62

Cite multiple sources
in onereference

» Severd research studies indicate that more proficient users of
language refer to language learning strategies more than less
proficient ones (Green & Oxford, 1995; Grifiths, 2003; Mogogwe &
Oliver, 2007;O'Malley & Chamof, 1990;Taguchi, 2002).

» Arrange sources alphabetically.
» You cannot change theorder of authors inthe sources.

» E.g. if the source is written by O'Malley and Chamot (1990) you
cannot say Chamot and O'Malley (1990).

Academic witng lisbyS. Ra 217
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Use of samplecitations

» Concerning learners’ inadequacy in using appropriate  strategies
friggered researchers to study dlso unsuccessful learners (e.g.
Vann & Abraham, 1990) who were attributed aos having

difficulties in administering strategies.

Academic witng lisbyS. Ra 217

Use of mgor works

with the others

» Following Rubin (1975) and Stern (1975), other
researchers also investigated the use of language
leaming strategies of both successful (see also
Chamot, 1987; Naiman, Fréhlich, Stern, Todesco,
1978; Naiman, Fréhlich, Todesco, 1975) and
unsuccessful learners (see also Abraham & Vann,
1987; Chamot & Kiipper, 1989; Hosenfeld, 1976, 1984
Porte, 1988; Vann & Abraham, 1990).

Academic withg «lisbyS. Ra 217

66

Cite an dectronic source

» The information was refrieved from
http://faculty.voit.ca/hughes/ Reading/
ReadingProcess.html and we can obtain the author

surname and date of publication from the site.
» Sampis cllalion fo an elscironkc source

According to Hughes (2007), reading requires an
interaction among the text, the reader, and aims of

reading.

Academic witng klisbyS. Ra 217
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Internet information
with no author

» If there is no author, refer to the title and borrow the first

important words from it.

» Retrieved from Wikipedia
hitp://en.w ikip edia.or g/w iki/Ac adem ic_wrifing

» Sample citation to an electfronic source with no author
» Academic writing includes different text types (“Academic

Wrifing”, 2011).
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68

Internet information
with no date

» If there is no date of publication, write ‘n.d.".
» Retrieved from

http://www.uefap.com/writing /feature/intro. htim

Writihg academic papers in English requires
presenting arguments in a linear fashion

(“Features of Academic Writing”, n.d.).
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69

Internet information
with no page

» If you directly borrow information from the web site
by quoting, then you must use paragraph numbers.

» To do this, you have two dlfernatives either usng
‘para.’ or "' precedng the paragraph number.

» Consider the folowing two samples from
hitp://faculty.uoit.ca/hughes/Reading/Reading Proc
ess.html

Academic withg «lisbyS. Ra 217

Sample quotations

from theweb site

» According to Hughes (2007, Section 1, {. 1),
“[Meading is a complexinteraction between the

text, the reader and the purposes for reading”.

» According to Hughes (2007, Section 1, para. 1),
“[Meading is a complexinteraction between the

text, the reader and the purposes for reading”.

Academic withg «lisbyS. Ra 217

4l

Sample quotations
from theweb site

» If you would like to referto an entire web site, mention the
URL in your text only.

» There wil be no additionalexplanation in your reference list.
» Sampie clalion fo fhe URL

International Journalof Researchin ELT web site provides
information on APA writingstyle (hitp://ijrelt.eab.orgir/en/).

Academic witng lisbyS. Ra 217

Use of secondary sour ces:

Sample citationsfor cited infor mation

» Reading strategies differ from reading skills as they are
treated beyond the reader’'s consciousness conftrol
(Anderson, 2009 as cited in Jung, 2009).

» According fo Anderson (2009, as cited in Jung, 2009),
reading strategies differ from reading skills as they are

freated beyond the reader’s consciousness confrol.
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Use of secondary sources. 73
Sample citationsfor cited information

» “A deficit in any knowledge source results in heavier
reliance on other knowledge sources, regardless of their
level in the processing hierarchy” (Stanovich, 1980, p. 63, as
quoted in Anderson, 2000, p. 50).

» According to Stanovich (1980, p. 63, as quoted in Anderson,
2000, p. 50), “[a] deficit in any knowledge source results in
heavier reliance on other knowledge sources, regardless of

their level in the processing hierarchy".

Academic witng lisbyS. Ra 217

No-date publication

Jones, R. (n.d.). Academic wriing. Refrieved from

http://amarris.nomestead.com/files/Academic

_Writing.htm

References:
Hanging indent

Hosenfeld, C. (1976). Learning cbout learning: Discovering our

students’ strategies. Foreign Language Anndls, 9, 117-129.

Hosenfeld, C. (1977). A preliminary investigation of the reading
strategies of successful and nonsuccessful second language

lecrners. System, 5, 110-123.

Academic withg lisbyS. Ra 217
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Journal artide &
edited collection

Barnett, M. A. (1988). Reading through context: How real and

perceived strategy use affects L2 comprehension. Modern

Language  Journal, 72, 150-162.

Bernhardt, E.B. (1999). Ifreading is reader-based, can there be a
computer-adaptive test of reading? In M. Chalhoub-Deville
(Ed.). Studies in language testing 10: Issues in computer-
adaptive testing of reading proficiency (pp. 1-10). Cambridge:
Cambridge  University Press.

Academic withg lisbyS. Ra 217

A book, an edited collection, 7
and a journal article

Alderson, J. C. (2000). Assessing reading. Cambridge: Cambridge
University Press.

Anderson, N. J. (2005). L2 learning strafegies. In E. Hinkel (Ed),
Handbook  of research in second language teaching and
learning (pp. 757-771). New Jersey, NJ: Lawrence Erlbaum.

Aron, H. (1986). The influence of background knowledge on
memory forreading passages by native and nonnative

readers. TESOL Quarterly, 20, 136-140.

Academic withg «llsbyS. Ra D17

A multiple-author source

Guthrie, J.T, Vaon Meter, P, Hancock, G. R. Alco, S, Anderson, E.
& McCann, A. (1998). Does concept-oriented reading
instruction increase strategy use and conceptual learning from

text2 Journal of Educational Psychology, 90, 261-278.
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No author i
reference entry

Academic wriing. (2011). Refrieved from

http://www.waylink-english.co.uk/2page =60000

Academic withg «llsbyS. Ra 217

80
Multiple reference entries by the same

author in different years

Aavell, J. H. (1971). Frst discussant's comments: What is memory
development the development of2 Human Development, 14,

272-78.

Aavell, J. H. (1976). Metacognitive  aspects of problem solving. In L.
B. Resnick (Ed), The nature of intelligence (pp. 231-235). New

Jersey, NJ:Lawrence Erlbaum Associates.

81
One-author entriesvs. multiple-author entri

beginning with thesamesurname

Alderson, J. C. (1984). Reading in a foreign language: A
reading problem or a language problem? In J. C. Alderson
& A. H. Urquhart (Eds.), Reading in a foreign language (pp.
169-182). Cambridge: Cambridge University Press.

Alderson, J. C. (2000). Assessing reading. Cambridge:
Cambridge University Press.

Alderson, J. C., Clapham, C., & Steel, D. (1997). Metalinguistic
knowledge, language aptitude and language proficiency.
Language Teaching Research, 1, 93-121.

Alderson, J. C., & Lukmani, Y. (1989). Cognition and reading:
Cognitive levels as embodied in test questions. Reading in
a Foreign Language, 5, 253-270.
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83
Thesamefirst and second author and

different third or fourth authors

Naiman, N., Fréhlich, M., Stern, H. H., & Todesco, A.

(1978). The good language learner. Toronto: Oniaio
Institute for Studies in Educafion.

Naiman, N., Fréhlich, M., & Todesco, A. (1975).The
good second language learner. TESL Talk, 6, 58-75.
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The samefirst author and
different second or third authors

Carrell, P. L, &Eisterhold, J. C. (1983). Schema theory and ESL
reading. TESOL Quarterly, 17, 553-573.

Carrell, P. L, Gojdusek, L. & Wise, T. (1998). Metacognition and
EFL/ESL reading. Instructional Science, 26(1-2), 97-112.

Carrell, P. L, Pharis, B. G, &Lliberto, J. C. (1989). Metacognitive
strategy training for ESL reading. TESOL Quarterly, 23, 647-678.
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Thesamefirst, second, and third authorsang
different fourth or subsequent au

O'Mdlley, J. M., & Chamot, A.U. (1990).Learning strategies in second
language acquisition. Cambridge: Cambridge University Press.

O'Mdlley, J. M., Chamot, A. U. Stewner-Manzanares, G., KUpper, L. &
Russo, R. P. (1985).Learning strategies used by beginning and
intermediate ESL students. Language Learning, 35, 21-46.

O'Mdlley, J. M., Chamot, A. U, Stewner-Manzanares, G. Russo, R.P. &
KOpper, L. (1985). Learning strategy application with students of
English as a second language. TESOL Quarterly, 19, 557-584.
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References with 85
the same authors

Oxford, R. L., & Ehrman, M. (1988). Psychological type and
adult language learning strategies: A pilot studly.
Journal of Psychological Type, 16, 22-32.

Oxford, R. L., & Ehrman, M. (1995). Adult's language
learning sfrategies in an infensive foreign language

program in the United States. System, 23, 359-386.

Academic withg «llsbyS. Ra 217

Two authors
with the same surname

Anderson, J. R. (2000). Cognitive psychology and

its implications. New York, NY: Worth Publishers.

Anderson, N. J. (1991). Individual differences in
strategy use in second language reading and

testing. Modern Language Journal, 75, 460-472.

Academic witng %lIsbyS. Ra 217

The same author
in thesame year

Oxford, R. L. (2001q). Language learning strategies. In R. Carter & D.
Nunan (Eds), The Cambridge guide to teaching English fo
speakers of other languages (pp. 166-172). Cambridge:
Cambridge  University Press.

Oxford, R. L. (2001b). Language learning styles and strategies. In M.
Celce-Murcia (Ed), Teaching English as a second or foreign

language. Boston, MA: Heinle & Heinle.
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Reference entry 89
for group authors

American Psychological Association.

(2001). Publication manual (5™ ed.).

Washington, DC: Author.

Academic withg «llsbyS. Ra D17

Multiple-author books
with the same surname

Anderson, N. J, Bachman L., Perkins, K. &Cohen A. (1991). An exploratory study info

the comstuct validity ofa reading comprehersion fest: Tianguation ofdata
souces. Language Tesfing, 8(1), 41-6.

Anderson, R C. &Pearson P.D. (1988. A schema-heorefic view of basic process in
reading comprehersion. P. L. Carell, J. Devire, & D. E. Eskey (Eds.), Inferacfive
approaches fo second language reading (pp. 3755, New York, NY: Cambridge
Uriversity Press

Anderson, T.H. & Ambruster, B. B. (1984). Studying. In P. D. Pearson (Ed.), Handbook of
reading research (pp. 657680 Matwah NJ: Lawrence Elbaum

Academic withg lisbyS. Ra 217

Edited collections

Carrel, P. L. (1988). Intfroduction: Interactive approaches to
second language reading. In P. L. Carrell, J. Devine, & D.
E. Eskey (Eds.), Interactive approaches to second
language reading (pp. 1-7). New York, NY: Cambridge

University Press.
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Book, <l
no author, or editor

Longman active study dictionary of

English. (1983). Essex: Longman.

Academic withg «llsbyS. Ra 217

Book revised edition

Waldman, J. (1958). Rapid reading made

simple: A comprehensive course for
self-study and review (Rev. ed.). New

York, NY: Doubleday.

Academic witng %lIsbyS. Ra 217

Book third edition

» Do not indicate the first edition of abook.
Cook, V. (2001). Second language leaming
and language feaching (39 ed.). London:

Edward Amold.
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Translation of a book

Bourdieu, P. (2004). Science of science and
reflexivity (R.Nice, Trans.). Chicago, IL:
University of Chicago Press. (Original work

published 2001)

Academic withg «llsbyS. Ra D17

Non-English book

Raz, S. (2007). Okuma becerisi 6gretimi ve

degerlendiriimesi [Teaching and assessing

the skill of reading]. Istanbul: Kriter.
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%
Seveard sources by thesame author
in thesame year (1)

Oxford, R. L. (2001q). Language learning strategies. In R. Carter & D.

Nunan (Eds), The Cambridge guide to teaching English to
speakers of other languages (pp. 166-172). Cambridge:
Cambridge  University Press.

Oxford, R. L. (2001b). Language learning styles and strafegies. In M.
Celce-Murcia (Ed), Teaching English as a second or foreign

language  (pp. 359-366). Boston, MA: Heinle & Heinle.
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97
Severd sources by the same author
in the same year (2)

Noda, M. (2003q). Evaluation in reading. In H. Nara & M. Noda (Eds.), Acts
of reading: Exploring connections inpedagogy of Japanese (pp. 197-
222).Honolulu, Hi: University of Hawai'i Press.

Noda, M. (2003b). Learning to read as a native specker. In H. Nara & M.
Noda (Eds.), Acts of reading: Exploring connections in pedagogy of
Japanese  (pp. 9-23). Honolulu, HI: University of Hawai'i Press.

Noda, M. (2003c).Reading as a social activity. In H. Nara & M. Noda

(Eds.), Actsof reading: Exploring connections in pedagogy of
Japanese  (pp. 24-37).Honolulu, Hi: University of Hawai'i Press.
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99
Journalspaginated by issue

Chistolini, S. (2010). Identity and ethics of the

profession in eight countries a comparative

research. The Intemational Joumnal of

Research in Teacher Education, 1(3), 20-25.
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Journalspaginated by volume

Phakiti, A. (2003). A closerlook at gender and
strategy use in L2reading. Language
Leaming, 53, 649-702.
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101

A book with an editor
and a series editor

Tecsddle, A. (1996). Content vdiidity in test for well-defined  LSP
domains: An approach to defining what is to be tested. In M.
Milanovic (Series Ed) & M. Milanovic & N. Saville (Vol. Eds.),
Studies in language testing: Performance testing, cognition and
assessment  (Vol. 3, pp. 211-230). Cambridge: Cambridge

University Press.

Academic withg «llsbyS. Ra D17

Review of a book

Raz, S., & Raz, N. (2006). Add the fitle of the
review here. [Review of the book Assessing
reading]. Joumal of Theory and Practice in

Education, 2(1), 37-41.

Academic withg %lIsbyS. Ria 217

An article
obtained fromthelnternet

Erten, I.H., & Raz, S. (2009). The effects of
cultural familiarity on reading
comprehension. Reading in a Foreign
Language, 21, 60-77. Retrieved from
http://nflrc.hawaii.edu/rfl/April2009/articles/
erten.pdf
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103

WWW document

Hughes, J. (2007). Reading process.
Retrieved from
http://faculty.uoit.ca/hughes/Reading/Re

adingProcess.ntml

Academic withg «llsbyS. Ra 217

Government report

The FederalInferagency Forum on Child and Family

Statfistic. (2011). America’s chidren: Key national
indicators of welkbeing. Washington DC: US
Government Prinfing Office. Refrieved from

http://www.childstats.gov/pdf/ac2011/ac_11.pdf
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WWW document,
cor por ateauthor

Central European University (2011). Center for academic writing.

Retrieved from http//www.ceu.hu/caw

WSU Writing Center (2002). About the APA publication manual.
Retrieved from

http://www.wri ght.e du/ academics/ writin gctr/ apa? . pdf
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(074
abstracted in DAl and obtained from UM

Doctord dissertaion

Chang, D. M. (2007). Comparing the effects of fradifional
vs. non-raditional reading instruction on level of
reading comprehension, and use of metacognitive
reading strategiesin EFL learmners in Tawan. (Doctoral
dissertatfion, La Sierra University, 2006). Dissertation

Abstracts International, 67 (07). (UMI No. 327046)

Academic withg «llsbyS. Ra D17

Unpublished

conference paper

Grabe, W. (2003, May). from theory to practice in
L2 reading. Paper presented at the third
infernational ELT research conference,

Languages forlife, Canakkale, Turkey.
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108
Unpublished doctoral dissertation

Erten, 1. H. (1988). Vocabulary learning strategies:

An investigation into the effectof perceptual
learning styles and modality of word
presentation on the use of vocabulary learning
sfrategies. Unpublished doctoral dissertation,
University of Exeter—the UK.
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109

Unpublished master thesis,
university outsdethe US

Raz, S. (2004). Aninvestigation into the impact
of cultural schema and reading activities
on reading comprehension. Unpublished
master's thesis, Canakkale Onsekiz Mart

University, Canakkale, Turkey.
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Concluding remarks

Writing an academic paper requires careful planning of the

process.

You can go beyond the borders of your limits by:
» effective use of digital tools and

» peer reviewing each others' papers.
Publication  opportunity:

» SAGE Research Methods Cases
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