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Assessing Reading is a study in the Cambridge University Assessment
series edited by J. Charles Alderson and Lyle F. Bachman. Alderson, who has
an extensive experience in teaching and testing Reading, focuses on how
distinguish between good and poor readers with reference to the relevant
literature. By bringing together what is known about reading and its
assessment, the book is of interests to all people who are dealing with teaching
a foreign language, besides providing examples of second language testing.
Although the book presents the topics under nine chapters, Alderson deals
with two different aspects in general. In the first place, he discusses the
Reading research literature, and secondly he gives the pros and cons of
different techniques used in testing Reading where he tries to find cures for the
problematic issues.

Alderson starts by stating the impossibility of overviewing a study of
the nature of reading in Chapter 1, since it is bound to be somewhat
pretentious. In this chapter, the distinction between the process and the
product of reading is discussed and portraits of different readers are provided.
Alderson lists a number of identified statements for different skills in Reading
and by showing the differences and similarities between the two language
skills; reading and listening, he tries to answer the question: What do we do
when we read? Metacognitive models of reading, namely top-down, bottom-
up and interactive, are discussed in terms of being serial or parallel. Here, the
implication for testers is that any test item involving meaning requires an
interaction between textual clues and the reader’s knowledge. The interaction
between first-language and second-language reading is then questioned, as
testers need to distinguish conversational language proficiency from academic
language proficiency. The first chapter ends with Implications for the test
design, based on Grabe’s (1991) thoughts.
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In the second chapter, Alderson deals with Variables that affect the
nature of reading, giving an idea what reading is, essential for anyone who
wishes to assess Reading. This chapter focuses on two major aspects of
Reading. First, it deals with the factor within the reader; and secondly, with
the text. Bartlett’s (1932) study known as Schema Theory, which deals with
what readers bring to the text, is given much space in this chapter. Schemata,
(previously referred as scripts or frames) and some of its sub-divisions, such
as formal and content are examined in terms of testing. Other aspects that
affect reading comprehension, such as cultural knowledge (also known as
cultural schema), knowledge of world, knowledge of genre, etc. are also
discussed. Nevertheless, Schema Theory is criticised strongly for failing to
measure general reading ability. Testers are recommended to be aware of the
importance of background knowledge which affects comprehension and may
result in a reduction in the validity of measurement. The influence of
motivation and readability of the texts are also discussed in this chapter. The
most important aspect the tester is recommended to keep in mind is that any
test represents the tester’s view of Reading.

The third chapter emphasises research findings which focus on
language tests in order to see its effects on test design. Throughout the chapter,
Alderson seeks to answer the question: How do we know what affects the
assessment of reading? He there upon discusses the factors affecting the
difficulty of reading both test items and test texts. For example, asking
questions using more difficult language than the text itself may trick the tester,
as it is not clear whether poor performance is due to the text difficulty or that
of the questions. Three types of questions proposed by Pearson and Johnson
(1978) are also explained. In this respect, an answer may require reference to
the respondent’s background knowledge. The different components involved
in reading are also discussed. The complex structural grammar of the text and
highly academic vocabulary may lead to poor performance in comprehension.
The desirability of using dictionaries during the test is also questioned. As for
the text, allowing readers to look back at the passage that is being tested has a
considerable affect on comprehension. Undoubtedly the topic — with reference
to Schema Theory — has a significant effect on comprehension. What Alderson
proposes 1is that although there have been many different methods
recommended by researchers, the intention is to test the same skill.

In Chapter four, The reader: defining the construct of reading ability,
Alderson intends to show the relationship between the theories of reading
widely discussed in the first three chapters and reading in the real world.
Inevitably the effect of this relationship is examined in terms of assessing
reading. The term construct is the focus of this chapter and Alderson
illustrates the incorporation between the constructs of reading and test
specifications. Some tests may provide invalid scores if they are based on
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theories which are subsequently proved to be wrong. In this respect,
DIALANG - a project to develop diagnostic tests of language ability funded
by the European Commission — aims to focus on Reading for information and
covers different purposes. Similarly, the FCE examination (The First
Certificate in English), the most widely taken EFL test in Britain, is criticised;
and the changes in this exam and their causes are given. Later on, the FCE is
contrasted with the IELTS which tests Reading quite separately from linguistic
competence. Finally, this chapter provides descriptors of reading ability and
focuses on scales, where scales for productive skills are compared to scales for
listening and reading.

In the fifth chapter 4 framework for test design, Alderson compares and
contrasts the traditional approaches discussed in the previous chapter to the
target language use situation in which the aim is to know how well a reader
reads in the real world. Although the chapter focuses on the framework by
Bachman and Palmer (1996) derived from the test method facets of Bachman
(1990), Alderson does not seem eager to accept the framework as an
organising principle. As the relationship between language test tasks and tasks
in target language use (TLU) is crucial, the framework provides a deeper
description for them. Test designers are encouraged to relate their assessment
to real world tasks.

In Chapter six, Tests in the real world: test purposes, Alderson aims to
present four real life situations after providing information on test development
by showing the stages of test construction and evaluation and also the type of
statements suggested for test specifications. The first situation requires
identification of the level of reading ability of employees in the Government
Service “...where the relationship between TLU tasks and test tasks can be
fairly easily established” (p. 171). The second situation consists of post
graduate students who need to improve their reading ability in English. The
third situation also takes place in an educational setting, where the aim is
assessment of the reading achievement and progress both as L1 and L2. The
fourth situation deals with foreign language learners in a national school-
leaving examination. The challenging aspect these three situations share is that
“...the relationship between TLU domain and likely test tasks is not so
simple” (p. 171). However, Alderson does not expect his readers to gain the
impression that “...all a test designer has to do is to consider TLU domains
and seek to mirror them in test specifications” (p. 200).

In the seventh chapter, Techniques for testing reading, Alderson
maintains that despite being far more difficult, any teaching technique — also
classroom activity — can be turned into a testing technique. The necessity of
the use of different testing techniques is implied in this chapter although none
of them 1is accepted as the best one. Allowing 70 pages for this chapter,
Alderson presents a wide selection of the most frequently used techniques in
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testing Reading by giving examples from real tests. Not only does he give
plain definitions and examples; but also criticises them in depth. Although
Alderson draws a line between how to differentiate cloze tests from gap filling
tests, he prevents himself from giving the real life example of the FCE
examination, in which gap filling test items are labelled cloze test items.
Surprisingly, Alderson defines cloze tests as “...typically constructed by
deleting from selected texts every n-th word...” (p. 207) where ‘n’ is thought
to be between 5 and 12. Previously ‘n’ was thought to be 5 (Alderson, 1979),
between 5 and 7 (McNamara, 2000) and between 5 and 11 (Chavez-Oller et
al., 1985 and Weir, 1990). Nevertheless, the lack of a procedure for the
evaluation of partially correct answers in ordering tasks poses the question of
how to mark them, which later finds an answer in the Weighted Marking
Protocol (Razi, 2005).

In the eighth chapter ‘The development of reading ability’, Alderson is
concerned with describing how national frameworks conceptualise reading
development in English as a mother tongue. He deals with Reading English as
a first language with reference to the British Education System by giving
examples of reading within the UK national framework of attainment; and
contrasts different thoughts for the development of reading ability both in L1
and L2. He then examines ACTFL proficiency guidelines; the ALTE
(Association of Language Testers in Europe) framework; IELTS examination;
and finally, the Cambridge main suite of examinations in English as a Foreign
Language and Certificates of Communicative Skills in English. Different
approaches to reading development are illustrated. Readers of this chapter are
allowed to choose whether to adopt one of the approaches presented in this
chapter or develop a similar one to fit their own purposes.

By including the use of information technology in the last chapter The
way forward: Assessing the interaction between reader and text: Process and
strategies, Alderson deals with the future development of assessment for
different aspects of the reading process. So far, comprehension has been the
only concern of testers, as they measure the skill of reading depending on
understanding. Nevertheless, in the final chapter Alderson examines non-
testing sources in order to get ideas on assessing the process of reading, not
only the product of this process. Testers are strongly recommended to provide
validity, reliability, and fitness for purpose while exploring new methods and
technologies.

Taking everything into account, Assessing Reading is an essential work
for those interested in assessing reading. Needless to say, Alderson’s extensive
knowledge and his prodigious ability to relate and differentiate various aspects
of theories related with the skill of Reading make this work a highly regarded,
easy-to-read book.
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Okumayr Degerlendirme (Assesing Reading), J.Charles Alderson ve
Lyle F. Bachman’nin editorliigiinii yaptig1 Cambridge Universitesi’nin dlgme
ve degerlendirme serisinden bir caligmadir. Okuma 6gretimi ve okumayi test
etme konusunda engin bir bilgi birikimine sahip olan Alderson, konuyla ilgili
literatlire atifta bulunarak i1yi ve kotii okuyucularin birbirlerinden nasil ayirt
edilecekleri sorusuna cevap aramaya calismistir. Kitapta ikinci dilin test
edilmesiyle ilgili Ornekler verilmesinin yanisira, okuma becerisi ve bu
becerinin test edilmesiyle ilgili konular da bir araya getirilerek yabanci dil
ogretimiyle ilgilenenlere sunulmustur. Kitap dokuz boéliimden olusmaktadir.
Her boliimde ayr1 bir komu islemis olsa da Alderson, aslinda genel olarak iki
konu iizerine yogunlasmaktadir. Oncelikle, okuma arastirmalariyla ilgili
literatiirii tartismakta, daha sonra ise okumay1 test etmede kullanilan farkl
tekniklerin 1y1 ve kotii yanlarimi ortaya koyarak sorunlu konulara ¢oziim
bulmaya ¢aligmaktadir.

Alderson, birinci boliime okumanin temel 6zelliklerini irdeleyen bir
calismanin — sanilandan daha karmasik olmasi sebebiyle — sunulmasinin
imkansizligindan s6z ederek baslamaktadir. Bu boliimde, okuma siireci ve
okuma sonucu arasindaki fark tartisilarak farkl tiirden okuyucularin portreleri
cizilmektedir. Alderson, okuma becerisini tanimlayan maddeleri sunmasinin
yanisira okuma ve yazma becerileri arasindaki farklar1 ve benzerlikleri de
gostererek “Okudugumuz zaman ne yapariz?” sorusuna cevap aramaktadir.
Asagidan-yukariya, yukaridan-asagiya ve etkilesimli gibi tistbilissel okuma
modelleri, paralellik ya da serilik acisindan incelenmektedir. Burada, test
hazirlayan kisilere, herhangi bir test maddesinin metne ait ipuclariyla
okuyucunun bilgisi arasinda bir etkilesim gerektirdigi hatirlatilmaktadir.
Ayrica, sozel dil yetilerinin, akademik dil yetilerinden ayirt edilmesi
gerektiginden, ana dildeki okumayla ikinci dildeki okuma arasindaki etkilesim
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de sorgulanmaktadir. Birinci boliim, Grabe’nin (1991) okuma becerisinin
Ogretimi lizerine sunmus oldugu prensiplerle sona ermektedir.

Ikinci boliimde Alderson, okumanin temel oOzelliklerini etkileyen
degiskenlerden bahsederek okumayr degerlendirmek isteyen herkese,
okumanin ne olduguyla ilgili bir fikir sunmaktadir. Bu boliim, okumanin iki
temel goriiniimii {izerinde odaklanmaktadir. ilk olarak okuyucunun igindeki
faktorlerle, ikinci olarak da metnin kendisiyle ilgilenmektedir. Bu boliimde,
ozellikle Bartlett’in (1932) okuyucularin metne getirdikleri arka plan
bilgileriyle ilgilenen ve Sema Teorisi (Schema Theory) olarak bilinen
calismas1 onemli yer tutmakta ve bu baglamda bicimsel (formal) ve icerik
sema (content schema) gibi farkli sema tiirleri de incelenmektedir. Kiiltiirel
Sema (cultural schema) olarak da bilinen kiiltiirel arka plan bilgisi, evrensel
bilgi ve tiir bilgisi gibi okudugunu anlamay1 etkileyen diger faktorler de
incelenmektedir. Ancak Sema Teorisi, genel okuma becerisini Olcemedeki
eksikligi konusunda kati bir sekilde elestirilmektedir. Okudugunu anlamay1
etkileyen ve Olgmede gecerliligi diisiirebilen arka plan bilgisinin 6nemine
ozellikle dikkat cekilmektedir. Bu boliimde, ayrica motivasyonun etkisi ve
metinlerin okunabilirlik diizeyleri de tartisilmaktadir. Son olarak ise,
hazirlanilan testlerin, bu testleri hazirlayan kisilerin okumayla ilgili kendi
goriislerini yansittig1 hatirlatilmaktadir.

Uciincii boliim, dil testlerine odaklanan arastirma sonuglar1 iizerinde
durarak bunlarin test hazirlama iizerindeki etkilerini gostermeye calisir. Bu
boliim boyunca Alderson, “Okumanin degerlendirilmesini etkileyen faktorler
nasil bilinebilir?” sorusunun cevabint arar. Bu baglamda, hem test
maddelerini, hem de test metnini okumadaki zorlugu etkileyen faktorler ele
alinmaktadir. Ornegin, metnin dilinden daha zor bir dil kullanarak soru sormak
giivenilir olmayabilir; c¢ilinkii diisiik performansin, metnin zorlugundan mi
yoksa sorularin zorlugundan m1 oldugu agik degildir. Bu boliimde, Pearson ve
Johnson’nin (1978) sundugu ii¢ soru tipi de aciklanmaktadir. Bu baglamda
herhangi bir soru, cevap verecek olan kisinin arka plan bilgisine bagvurmasini
gerektirebilir. Ayrica, burada okumanin icerdigi farkli unsurlar da ele
alimmaktadir. Metnin icerdigi karmasik dilbilgisel yapilar ve agir akademik
kelimeler, okudugunu anlamada basarisizlifa sebep olabilir. Test siiresince
sOzliik kullanma ihtiyaci da bu boliimde tartisilmaktadir. Ayrica, metinle ilgili
sorular1 cevaplarken okuyucularin metne bakmalar1 da siiphesiz ki — Sema
Teorisi kapsaminda — okudugunu anlamay1 6nemli bir derecede etkileyecektir.
Alderson son olarak, okuma becerisini test etmek i¢in arastirmacilar tarafindan
bir¢ok farkli metodun ortaya atildigina dikkat ¢cekmektedir.

Dordiincli boliimde Alderson, ilk ii¢ boliimde genis olarak tartisilan
okuma teorileriyle, gercek yasamdaki okuma arasindaki iligkiyi gdstermeyi
amaglar. Elbette ki, bu iliskilerin etkisi, okumay1 degerlendirme acisindan
incelenmektedir. Yap: terimi bu bolimiin temel konusudur ve Alderson,
okumadaki yapilarla testin 6zellikleri arasindaki iliskiyi gostermektedir. Daha
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sonradan yanligh@ kanitlanmis olan teorilere dayanan testler, gecersiz
sonuglar dogurabilirler. Bu baglamda, Avrupa Komisyonunca desteklenen dil
becerisiyle ilgili tanisal testleri gelistirmeyi amaslayan bir proje olan
DIALANG, bilgi icin okumaya odaklanir ve farkli amaglar icerir. Benzer
olarak, Britanya’da en ¢ok uygulanan yabanci dil sinavi olarak bilinen FCE
testleri zaman iginde gostermis oldugu degisiklikler ve bunlarin nedenleri
acisindan incelenir ve dil bilgisel yetiden biiyiik 6l¢lide uzak olan IELTS
testleri ile karsilastirilirlar. Dordiincti boliim, tiretken dil becerileriyle dinleme
ve okuma becerileri i¢in kullanilan hesap cetvellerinin karsilastirilmasiyla
sona erer.

Besinci boliimde Alderson, onceki boliimde bahsedilen geleneksel
yaklagimlarla, okuyucunun ger¢ek yasamda ne kadar iyi okudugunu bilmeyi
amaglayan hedef dil kullanimini karsilastirarak aradaki fark ve benzerlikleri
ortaya koymaya ¢alismaktadir. Bu boliim, Bachman (1990)’nin test metoduna
dayanmasina ragmen, Alderson; Bachman ve Palmer’in (1996) prensiplerini
kabul etmekte istekli goriinmemektedir. Dil testlerinin islevleri ve hedef
dildeki kullanimilar1 arasindaki iliski 6nemli oldugundan bu taslak, bunlar i¢in
daha ayrintili bir tanimlama saglamaktadir. Test hazirlayanlar, sinavlarini
gercek hayattaki islevlerle iligskilendirmeye tesvik edilmektedirler.

Altinc1 bolimde Alderson, testin teknik ayrintilari i¢in Onerilen soru
tipleriyle birlikte, testin yapisint ve degerlendirme basamaklarini gostererek
test gelisimi lizerinde bilgi sagladiktan sonra gercek yasamdan dort ornek
sunmaktadir. Ilk &rnekte, Devlet Hizmetinde c¢alisan kisilerin okuma
yetilerinin saptanmasi i¢in, hedef dilin kullanimiyla, test islevleri arasindaki
iliskiyi kurmak gerekmektedir. Ikinci drnekte ise, Ingilizce okuma becerilerini
gelistirmeye ihtiyaci olan yiiksek lisans dgrencileri irdelenmektedir. Ugiincii
ornek de yine egitim ortamindandir ve hem ana dilde hem de ikinci dilde
okuma becerisinin gelisiminin degerlendirilmesiyle ilgilenmektedir. Son 6rnek
ise, bir ulusal okul bitirme sinavindaki yabanci dil 6grencileriyle ilgilidir. Bu
tic durumun paylastigr ilgi ¢ekici ortak nokta, hedef dilin kullanim alani ile
benzer test islevlerinin ¢ok da basit olmamasidir. Ancak Alderson,
okuyucularini, test hazirlayan bir kisinin yapmasi gereken tek seyin, hedef
dilin kullanomim1 dikkate almak ve bunu teste yansitmak oldugu diisiincesine
kapilmamalar1 konusunda uyarmaktadir.

Yedinci boliimde Alderson, ¢ok zor olmasina ragmen herhangi bir sinif
aktivitesinin bir test teknigine doniisebilecegini vurgulamaktadir. Bu béliimde,
degisik test tekniklerinin kullaniminin énemi belirtilmekte ve higbir test kendi
basina en iyi olarak adlandirilmamaktadir. Alderson bu boliime yetmis sayfa
aywrarak, okuma testlerinde siklikla kullanilan teknikleri, gergek testlerden
ornekler vererek genis bir sekilde sunmakla yetinmeyip, bu teknikleri ayrintili
olarak incelemistir. Alderson, cloze testlerin bosluk doldurma testlerinden
nasil ayrilacagi konusunu agiklifa kavusturmasina ragmen, kitabin diger
boliimlerinde de bircok kez atifta bulundugu FCE smavlarinda bosluk
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doldurma testlerinin cloze test olarak adlandirilmasina sessiz kalmaktadir. Bu
boliimde cloze testlerle ilgili diger bir sasirtict gelismeyse, Alderson’in cloze
testleri secilmis metinlerden her ‘n.” kelimenin silinmesi olarak
tanimlamasidir. Bu tanimlamadaki ‘n’ sayis1 5 ile 12 arasinda degismektedir.
Daha onceki calismalarda ‘n’ = 5 (Alderson, 1979) ; n = 5 ile 7 arasinda
(McNamara, 2000) ve n =5 ile 11 arasinda (Chavez-Oller et al., 1985 ve Weir,
1990) olarak tanimlanmaktaydi. Bununla birlikte, Alderson’in bu bdliimde
siralama sorularinda (ordering tasks) bir kismi dogru olarak cevaplanan
sorularin nasil cevaplanacagi konusunda yonelttigi soru, daha sonralari
Agirlikli Degerlendirme Protokolii (Weighted Marking Protocol — Razi, 2005)
ile cevaplanmustir.

Sekizinci boliimde Alderson, wulusal taslaklarin anadil olarak
Ingilizce’deki okuma becerisinin gelismesiyle ilgilenmektedir. Alderson,
Britanya Egitim Sistemini baz alarak, Britanya ulusal taslagi i¢inde okuma
ornekleri vermis ve anadil olarak Ingilizce 6grenenlerin okuma becerisiyle
ilgilenerek anadil ve ikinci dilde okuma becerisinin farklarindan bahsetmistir.
Daha sonra ACTFL yetenek kilavuzunu, ALTE (Avrupa Test Hazirlayanlar
Birligi) taslagini, IELTS sinavini ve son olarak yabanci dil olarak Cambridge
Ingilizce sinavlarmi incelemistir. Bu béliimde okumanin gelisimiyle ilgili
farkli yaklagimlar gosterilmektedir. Bu bdliimiin okuyuculari, anlatilan
yaklagimlardan birini kendi amaglarina uyarlamakta ya da kendi amaclarina
uyarlamak i¢in benzer bir yaklasim gelistirmekte serbest birakilmislardir.

Son boliimde Alderson, bilgi teknolojisinin kullanimini dikkate alarak,
okuma siirecinin  degerlendirilmesine iliskin  degisik  goriiniimlerle
ilgilenmektedir. Simdiye kadar okuma becerisi anlamaya bagli olarak
Olclilmeye ¢alisiliyordu ve bu nedenle de okuma testlerini hazirlayanlar sadece
anlama tizerine odaklaniyorlardi. Bu baglamda Alderson son boliimde teste
bagli olmayan kaynaklar1 da inceleyerek yalnizca okuma siireci sonunda
ortaya c¢ikan iiriiniin degil, okuma siirecinin tiimiiniin degerlendirilmesini
amaglamaktadir. Test hazirlayanlar, yeni metodlar1 ve teknolojileri kullanirken
mutlaka testlerinin gecerliligini, giiveninirliligini ve amaca uygunlugunu
saglamalar1 konusunda uyarilmaktadirlar.

Sonu¢ olarak, alanindaki ¢ok onemli bir boslugu dolduracak olan
Okumayr Degerlendirme, bu alanda calisanlar icin kesinlikle bir bas yapit
olacaktir. Siiphesiz ki, Alderson’nun okuma becerisiyle ilgili ¢esitli teorileri
birbirleriyle  iliskilendirebilmesi  ve  bunlar  arasindaki farklar
vurgulayabilmedeki ustaca yaklasimi, bu kitab1 son derece basarili ve kolay
okunabilen bir kitap yapacaktir.
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